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‘Learning today, tomorrow and for life.’





1. Introduction
 
At Wybourn Community Primary and Nursery School, we want every member of our school community to know that they are cared for, respected and treated fairly.  We ensure we invest time in every child, as an individual; supporting them to build strong, positive relationships, in which they value themselves, each other and the wider community. 

We follow a trauma informed approach, recognising that there are reasons behind behaviours children are showing. To this end, our school is committed to educational practices, which Protect, Relate, Regulate and Reflect.  We also draw on research in neuroscience, psychology and adverse childhood experiences from Dr Nadine Burke Harris, Paul Dix and others.  


2. Aims of the Policy
· To create a positive culture of behaviour – ‘Today, tomorrow and for life’. 
· To develop individuals who are respectful, empathetic and reflective.
· [bookmark: _heading=h.gjdgxs]To create a culture of positive relationships which is demonstrated in all areas of the school community. 
· To ensure that all members of the school community are treated fairly and show mutual respect to one another; through promoting high expectations of all students. 
· To address times of dysregulation with a supportive, restorative approach, enabling all to repair relationships. 
· To support all to develop their Personal, Health, Social and Emotional skills, including their understanding of their own and others’ emotions.
· To support the wellbeing of every member of the school community to ensure healthy minds throughout.

3. Purpose of the Policy

To provide simple, practical procedures for our school community that:
· Positively reinforce behavioural norms
· Promote self-esteem and self-discipline
· Teach appropriate behaviour through positive interactions and interventions
· Provide a framework for celebrating success, de-escalating negative behaviours and repairing relationships after significant incidents

4. The Wybourn Way

Our school is invested in supporting the very best possible relationships between all members of our community.  Our school values are:

We are a family
We care
We keep everyone safe
We have fun
We achieve

Our school values set expectations and guide our behaviour each day.  All members of our school community – staff, pupils and families – are expected to uphold these values at all times on our school premises and when communicating with each other.  We recognise that as human beings, we will sometimes make mistakes or our feelings will influence our behaviour.  We need to try to minimise these times and be our best selves at school.  We are a Trauma Informed school and understand the need to build and repair relationships.  Any incident that involves upset for adults is to be reported to SLT.  

5. Staff Responsibilities
All staff will:
· Model positive behaviours starting with the ‘meet and greet’ each morning
· Have high expectations of all children 
· Refer to our school values in their approach to behaviour
· Relentlessly practice ‘deliberate botheredness’, taking time to know every child and to build positive relationships 
· Recognise and celebrate the positives, particularly going ‘above and beyond’
· Establish calm and effective classroom routines which provide consistency and safety
· Plan lessons that engage, challenge and meet the needs of all learners
· Support children in their understanding of their own and others’ emotions; teaching them to use effective regulation strategies.
· Teach children how to build positive relationships with others and what to do when a relationship breaks down through a restorative approach.
· Never ignore learners who are making negative behaviour choices or struggling with their behaviour (although this does not necessarily mean intervening at the time)
· Communicate with parents and carers regularly to inform them of successes and times of disregulation.
· Seek advice and support from others, including the Senior Leadership Team and Inclusion Team, where required.  This includes the use of change of face as much as needed to enable staff and children to regulate.  
· Zones of Regulation displays and practices are embedded in every classroom. 
· Areas to calm and reflect are available in all classrooms, students will be shown how to use these appropriately to calm themselves and become ready for learning. 
Remember ‘Praise In Public’, ‘Reprimand in Private’ 
PIP - Staff give regular praise to pupils. Regular praise helps our pupils understanding that they are doing well and following our school values. Praise should always be as specific, targeted, public and sincere as you can make it. This is what gives it power.
RIP - Reprimand should be calm, private conversations or re-directions that only the child who it is intended for can hear. Adults always speak to children calmly, with the greatest respect and with positivity. Staff at Wybourn never speak in raised voices or shout, express negativity, sarcasm or use derogatory tones

Senior leaders and the Inclusion Team will:
· Be a visible presence around the site, especially at the start and end of school day, break and lunchtimes
· Celebrate members of our school community who go above and beyond
· Regularly share good practice including high quality training around relational practises in order to keep knowledge and professional development up-to-date.
· Support all staff in managing learners with more complex or entrenched behavioural difficulties including coordinating provision and liaising with relevant professionals
· Monitor and use behaviour data to target and review provision, practice and policy

6. Recognising and celebrating the good 
  We recognise and celebrate positive behaviour in the following ways:
· Timely and specific verbal recognition 
· Visual recognition through stickers 
· Communication with parents – at the end start/end of the day, messages on ClassDojo, phone calls home
· Postcards and certificates sent home 
· Weekly celebration assembly for each key stage
· Award Assembly (half termly): 5 children from each class receive bands linked to school values.  A gold band is presented when children have achieved all 5 values.  Parents are invited to assemblies.
· Individual class reward systems to recognise and celebrate success.

7. Supporting children who are not showing school values
We know that behaviour is a form of communication and indicates unmet need.  
· A child may be trying to communicate work frustration, too much challenge, not enough support, stress, feeling unsafe, sensory needs, basic needs not being met, negative thinking, low self-esteem, self-preservation, etc. 
· Defensive behaviours occur due to a breakdown in communication. 
· Defensive behaviours can tip into crisis very quickly.

We recognise that if a child is in crisis, the immediate priority is to calm and support the child, not correct their behaviour.  We use a variety of techniques such as regulation activities, diversions and distraction, use of pressure and humour to help children regulate. Approaches are bespoke to individual children and circumstances.  

After a significant incident, once a child is regulated and ready, a restorative conversation must take place.  This may include a logical consequence.  Restorative conversations help support children with their understanding around an incident; build reflective skills and support children to learn from what has happened. Approaching challenging behaviour incidents as teachable moments helps to build resilient and reflective human beings who want to do the right thing because it makes them feel good. They centre on a key set of questions that help children reflect on an incident and support them to consider how they could put things right. 

The acronym HELP, models how to go through the process.
Hear  - Listen to the child’s side of the story. “Name of child ….. “What’s happened?” Summarise/repeat what the child says back to them.
Explain – When that happened I had to …………. Explain the actions the member of staff took and always link this to safety. “How did that make you feel?” (The person having this conversation should be the member of staff that was involved in the incident)
Link – Link the feeling to the incident – I’s ok to feel …………, it is not ok to …………
Plan – Help the child with a new plan/strategy. Next time you are (the feeling) what could you try or you could try and how they are going to restore the relationship/situation (this needs to be achievable).

During these conversations staff will:
·     Be empathetic and sensitive towards the child’s thoughts and feelings.
·     Validate any emotions the child is sharing with key sentence starters  
·    Actively listen and encourage the child to talk by asking open questions
·    Support the child in finding a solution to the problem which encourages them to take responsibility for their actions
·       Carry out the conversations in a suitable location and be aware of their body language and tone of voice.
We use logical consequences to help restore relationships/situations - Putting right what has gone wrong = Clean up, repair damage, restore relationships, complete work (to their standard, in their own time if necessary and without time being ‘owed’), restorative conversations. Logical consequences will only work when the child is ready. See Appendix 1 

We know that pupils with SEND or those who have experienced trauma, may find following behavioural expectations in school particularly challenging.  The Inclusion Team and SLT will work with class staff and families to develop bespoke plans detailing support for these pupils.
Repeated or crisis behaviours
If there have been repeated incidents (there is no set number, this step will be decided in consultation with SLT/Inclusion Team/Class staff) where a formal restorative conversation has been held with the child or a child displays one of the following behaviours:
· racism 
· homophobia 
· significant physical harm to another child or member of staff
· significantly threatening behaviour to another child or member of staff
· Sexual harassment or inappropriate sexualised behaviour towards others
The child’s parents/carers will be contacted and the child will spend either a morning or full day working outside of their normal classroom (internal suspension). 
During this time, an adult will have a more in depth formal restorative conversation around the incident/s. The child will carry out structured learning to support them to recognise their own feelings and the feelings of others’, show empathy to others’ effected and think about what they could do differently next time.  They will also complete core learning which will be provided by the class teacher.  
An individual plan will be written to support the child and some children may also require a Positive Handling Plan/Communication Passport/Behaviour Support Plan or a Home/School Agreement. At the end of the morning/day, the child will be welcomed back into their classroom in a trauma informed way.  The individual plan will be discussed and agreed upon by all (parents, class staff, inclusion and SLT) including clear next steps on how to move forward and support the child, family and staff.
Fixed term suspension
There may be times where a child's behaviour results in a fixed term suspension being put into place. This is decided by the Head Teacher, in the first instance. Once the suspension has been decided the parents/carers are contacted by the Head Teacher to discuss the suspension. The child must be kept away from school throughout the period.  Structured work will be provided for the child to take home during this time.
Once the time has finished the child must come back into school, and a reintegration meeting will be held. A suspension must be reported to the LEA and is kept on both the child’s and school’s records. Suspensions are given for a serious incident which threatens the health and safety of the individual and/or others.
Prior to the child returning, staff in school will meet to formulate or review an individual support plan for the child.  On the returning day, the child will meet 1:1 with a member of the inclusion team, providing pastoral support and refreshers with the child about their plan.  When the child is ready, a formal restorative conversation will be held.  This will be logged and shared with relevant staff.  A re-integration meeting will also be held by the headteacher or another member of SLT with the family and child if appropriate.  During this 1:1 session, the member of SLT, SENDCo and parent/carer will come together to discuss the incident; how the child has responded to being at home and possible support for the child moving forward.  At some point in the day, the child, the member of the inclusion team and a member of SLT will come together and the member of the inclusion team will advocate for the child; sharing their feelings around the incident in a supportive manner. 
 
8. Record keeping
Repeated low level incidents or significant incidents will be recorded on CPOMs under the relevant category tag linking the behaviour to our school values (Behaviour – fun/safe, behaviour – achieve, behaviour – care/family).  There are also category tags to add showing if the incident involved: restorative conversation, internal withdrawal, suspension, parent contact, sexualised behaviour, bullying, homophobia and racism.
All incidents will be recorded in a timely manner, immediately after where possible, or on the same day. Logs will be brief.  If a number of staff are involved in the incident then they can either be completed as a group or by a nominated individual.  


9. Unacceptable behaviour outside the school
We are a community school and we expect pupils to take responsibility for their actions outside of the school premises.  All unacceptable behaviour occurring outside the school which have been witnessed by a member of staff or reported to the school, will be followed up and communicated with parents.  This will include any unacceptable behaviour when a student is:
· Taking part in any activity organised by the school
· Travelling to or from school
· Wearing school uniform
· Involved in an incident outside school of school hours which then causes upset or disruption in school, including use of social media.  




This policy should also be read in conjunction with:
· Online safety policy (including social media policy)
· PSHE policy
· Equality policy and objectives
· SEND policy




Appendix 1
Examples of Logical Consequences 
Not Safe and Fun
Playing rough and hurting people
Sit out of fun activities for 5 minutes
Miss part of break/lunch and make a sorry card/letter
Fighting or threatening people
Miss part of break/lunch and make a sorry card/letter
Spend lunchtime helping in The Mix
Teacher talks to your grown-ups
Lunchtime timetable to separate from person involved 
Being silly/unsafe behaviour including on a trip
Sit out of fun activities for 5 minutes
Teacher talks to your grown-ups
Miss next trip
Stopping self or others achieve
Not doing/refusing to do work
OR being silly in class and disrupting learning of others –
Teacher talks to you individually
 chooses another space for you to work in the classroom
Teacher sends you to work in another class
Catch up on missed work at dinner, break or during a favourite lesson
Talk to your parents
Extra work sent home
Uncaring behaviours that don’t help our Wybourn family
Being unkind 
Reflective conversation with adult including working out how to make the situation better
Swearing
Miss part of break/lunchtime or work in a different space for reflection time
Tell parents/carers
Apologise
Rude to adults
Time away from the adult you have been rude to – e.g. time off the yard or working in a different classroom
Reflective conversation with adult including working out how to make the situation better
Do jobs for the adult in own time
Damaging school property
Reflective conversation with adult including working out how to make the situation better.  
May involve – fixing what you have damaged, working in The Mix, doing jobs for adults in school
Tell parents/carers
Bullying, racism, homophobia, prejudice
Reflective conversation with adult including working out how to make the situation better
Education about why what you have done is wrong
Sorry card/letter in own time
Tell parents/carers
Time away from the person you have abused – e.g. time off the yard or working in a different classroom
Involvement of victim in the consequences
Excluded and possible police involvement

Appendix 2
Trauma informed approach – Protect, Relate, Regulate, Reflect
A Trauma Informed Approach is based around recognising that there are reasons behind behaviours children are showing. To this end our school is committed to educational practices, which Protect, Relate, Regulate and Reflect. Outlined in the table below are the ways in which our school meets each of these areas:
	Protect and Relate

	· Staff take time to build positive relationships with children and their families – we are relentlessly, deliberately bothered.
· School staff ensure that interactions with children are socially engaging (open posture, considered body language, tone of voice, etc) in order to decrease chances of children relating defensively (fight/flight/freeze). 
· A whole school commitment to not use put downs, criticism or shaming. 
· School staff will interactively repair the occasions when they themselves move into defensiveness.
· Clear transition between year groups to allow staff to build effective relationships with their class. 
· Emotionally Available Adults for every child plus key workers from the inclusion team. 
· Key adults to know triggering information and respond accordingly. 
· Staff incorporate moments of collective fun and shared experiences into the daily life of their class.
· Creating and maintaining an open culture in school, where staff are able to speak to members of the senior leadership team around any feelings they may be having.
· A ‘change of face’ culture, where staff have the confidence to ask to be removed from a situation that is causing them distress.  
· The facilitation of staff well-being drop-ins.
· There is a commitment to regular training supporting emotion coaching, validation, ACEs and other Trauma and Mental Health-Informed practices. 
· A whole school commitment to enabling children to see themselves, their relationships and the world more positively, rather than through a lens of threat, danger or self-blame.
· Relational opportunities for vulnerable children with emotionally available adults at school to enable them to make the shift from ‘blocked trust’ (not feeling psychologically safe with anyone) to trust, and from self-help to ‘help seeking’.
· Systems such as the Supportive 5 to support children build a network of trusted adults.


	Regulate
	Reflect

	· Sensory breaks will be used throughout the day, where required and as appropriate, to support the regulation of children’s behaviour by enabling them to feel calm and ready for learning. Resources such as Sensory Circuits or Tyler’s Mile will be used to support the implementation of these breaks across school.  
· Interventions such as theraplay techniques or focused work on Zones of Regulation to be used widely across school to support the repair of psychological damage and brain damage caused by traumatic life experience, through emotionally regulating and playful, enriched adult-child interactions. 
· Classroom staff to create calming environments in a way best-suited to their current class.
· Supervision will be provided for key staff members.
· The staff room provides a relaxing adult only space where staff can re-charge.   
	· Staff are educated in the art of good listening, dialogue, empathy and understanding.
· The provision of skills and resources to support parents and staff to have meaningful empathetic conversations with vulnerable children who want to talk about their lives in order to empower children to better manage their home situations and life in general. 
· Within the context of an established and trusted relationship with a member of staff, children are to be provided with the means to symbolise painful life experiences should they wish to do so. (Big Empathy, communicate in print, puppets, clay, art, emotion worksheets.)
· PSHE is informed by current research on mental health, mental ill-health, relationship health, family, parenting, intimate relationships and tools for how to do life well. 
· A relationship and behaviour policy focussed on restorative conversations and supporting emotional regulation. 





Appendix 3
Hypo and Hyper Behaviours and how to provide support

	Hypo behaviours
	Hyper behaviours

	Behaviour
	What can you do?
	Behaviour
	What can you do?

	· Difficulties concentrating -head on table
· - saying “I’m Tired”
· - Falling asleep
· - Trying to deflect – asking to go to the toilet
· -ing into space
· 
· Saying they are hungry

Feeling anxious – might be shown through not wanting to come into school or classroom, being very quiet

Sitting with hood up
· 
· Changes in behaviour like being irritable or confused




























	Suggest a walk (fast pace)
Big fast movements
Task broken down in small chunks
Ask child if they are ok
Safe space
Offer water or snack
Change of adult within classroom
Upbeat music
Group/class activity or game
Paper punch and basket
Space to work alone
First and then – motivating activity
Sensory diet on IWB at beginning of session – alert, organise, calm
Trampette
Tyler’s mile
Hot potatoe – beanbag
Balloon pass – don’t let it touch floor

Reasurrance
Calm Voice
Think about your own body language
Be curious

Discussion about the importance of sleep

Worry box
Deep pressure hand massage – connect with the child
“I notice you are………”
Visual timetable including warnings for transition.
Refer to previous achievements 



	Being unable to sit still, especially in calm or quiet surroundings.
· Constantly fidgeting.
· 
· Being unable to concentrate on tasks.
· Excessive physical movement.
· 
· Excessive talking.
· 
· Being unable to wait their turn.
· 
· Acting without thinking.
· Interrupting conversations.

Screaming

Throwing/tipping things

Climbing

Distracting self and others


	Breathing exercises
Using calm space in class
Regulation activities –
Hand massage
Hand stach
Simon says
Pass the squeeze
Chinese whispers
Quiet music
Rhubarb and custard
Silent ball
Meditation
Sand tray
Quiet critters
Sit on hands or feet – use pressure

Place mat/spot

Talk to parent/carer
Suggest GP

Use timers

Colouring

Turn lights off

Teacher whispers

Zones of Regulation/toolbox

Weighted blankets

Marble run

Counting

Wait cards

Start/finish trays

Distraction
Reminder of school values – highlight children who are 

Carry something heavy

Social stories

Peace corner Inclusion

	If regulation strategies and are not effective or behaviour has escalated, a change of face is required.  
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